Exercise 1.  Consciousness Raising, Learner Training, and Vocabulary Learning

Morality, like numinous awe, is a jump; in it, man goes beyond anything that can be 'given' in the facts of experience.
Why does the priest slightly bend over the alter at the consecration?

I don’t recollect exactly, somehow though what makes me think it was one or the other is because I remember the big flume warn’t finished when he first come to the camp.

‘Twas brillig, and the slithy toves did gyre and gimble in the wabe

It was like for a moment, O my brothers, some great bird had flown into the milkbar and I felt all the malenky little hairs on my plott standing endwise, and the shivers crawling up like slow malenky lizards and then down again.

	The process of vocabulary 'acquisition'
	numinous 
	consecration
	warn’t 
	toves 
	malenky 
	alkaline 
	event horizon

	I understand nothing about this word
	 
	 
	 
	 
	 
	 
	 

	I know whether or not it is important to understand this word right now
	 
	 
	 
	 
	 
	 
	 

	I know whether or not I should use a dictionary
	 
	 
	 
	 
	 
	 
	 

	I understand that I may be wrong in my guesses, and that's ok
	 
	 
	 
	 
	 
	 
	 

	I can guess the part of speech
	 
	 
	 
	 
	 
	 
	 

	I can guess the 'field' or topic area of this word
	 
	 
	 
	 
	 
	 
	 

	The word gives me a 'feeling' about it's meaning
	 
	 
	 
	 
	 
	 
	 

	This word looks like another word I know
	 
	 
	 
	 
	 
	 
	 

	I can approximate the meaning in context
	 
	 
	 
	 
	 
	 
	 

	I'm sure seen this word before somewhere….
	 
	 
	 
	 
	 
	 
	 

	I remember seeing this word before
	 
	 
	 
	 
	 
	 
	 

	I remember the context where I saw this word before
	 
	 
	 
	 
	 
	 
	 

	I've seen it many times, and have a good idea of what it means
	 
	 
	 
	 
	 
	 
	 

	I know one meaning of this word, but recognize that there may be more I don't know
	 
	 
	 
	 
	 
	 
	 

	I know many meanings of this word, and am not sure which is used here
	 
	 
	 
	 
	 
	 
	 

	I know many meanings of this word, and know which is meant here
	 
	 
	 
	 
	 
	 
	 

	I am comfortable receiving this word, but not producing it
	 
	 
	 
	 
	 
	 
	 

	I know the boundaries of this word (multi word unit / prefixes / suffixes)
	 
	 
	 
	 
	 
	 
	 

	I have tried producing this word, but possibly unsuccessfully
	 
	 
	 
	 
	 
	 
	 

	I can produce this word with confidence
	 
	 
	 
	 
	 
	 
	 

	I know approximately how frequently this word is used
	 
	 
	 
	 
	 
	 
	 

	I know if the word is used mostly in writing or speaking
	 
	 
	 
	 
	 
	 
	 

	I know in what kind of text I'm likely to see this word
	 
	 
	 
	 
	 
	 
	 

	I am used to the kind of collocations that go with this word
	 
	 
	 
	 
	 
	 
	 

	I know social restrictions of this word (dialect, relationship with receiver)
	 
	 
	 
	 
	 
	 
	 

	I know the historical / cultural connections to this word
	 
	 
	 
	 
	 
	 
	 

	I recognize that this word is being used metaphorically
	 
	 
	 
	 
	 
	 
	 

	I can understand the metaphor
	 
	 
	 
	 
	 
	 
	 

	I know that this word's meaning has changed with time
	 
	 
	 
	 
	 
	 
	 

	I can use this word to evoke the correct feeling among receivers
	 
	 
	 
	 
	 
	 
	 


Chemically it is one of the alkaline earth elements; it readily forms a white coating of nitride in air, reacts with water, burns with a yellow-red flame.  

Beyond the event horizon, nothing, not even light, can escape.

Exercise 2: Stages of vocabulary ‘acquisition’

	I understand nothing about this word

	I can guess the part of speech

	The word gives me a 'feeling' about it's meaning

	I've seen it many times, and have a good idea of what it means

	I can produce this word with confidence

	

	

	

	

	

	

	

	


Exercise 3: Awareness of differences in text types
	How many of these do you expect to find in different text types?
	nearly none
	a few
	some
	quite a lot
	nearly none
	a few
	some
	quite a lot
	nearly none
	a few
	some
	quite a lot

	 
	Idioms
	Quotes
	Metaphors

	Magazine article
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	DIY instructions
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Horoscopes
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Academic essays
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Casual conversation
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Political speeches
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 


Exercise 4. Vocabulary Learning

Objectives, Problems, and Ideas
The object of these activities is not to tell students how to learn vocabulary.  Instead, the aims are:

· Present information about the learning process that students might not have been aware of before

· Present different options that students can try and use or discard depending on their own tastes

· Give students ‘food for thought’ about their own learning

· Have meaningful conversations about the one thing all the students will have in common – language learning

Some problems in vocabulary learning:

· Students don’t have an ‘arsenal’ of techniques – they usually rely primarily on one technique, i.e. memorizing translation lists, using flashcards.

· Students aren’t aware of different text types, and how different vocabulary is used in different ways.

· Students aren’t aware of the natural polysemy of English words, as well as the fact that they have layers of meaning

· Students strive to see the equivalence of two words / meaning units rather than the difference- e.g. 

· Students don’t know the weaknesses, limits, and drawbacks of dictionaries

Some ideas to deal with vocabulary:

· Highlighted Vocabulary Portfolio – Measuring progress, developing ‘trust’ in uncertainty

· Students read a text (preferably on a topic of their choice) and highlight words they don’t know / slightly know.

· No dictionary is used, no questions asked

· Students then build up a portfolio of related texts that they choose and read – perhaps once a week

· At some point, the original text is revisited – students can see if they now know more about the words they highlighted

· Presentations about learning techniques – To learn about different techniques

· Students think about how they learn vocabulary

· Students choose one good way / one bad way

· Students prepare a short presentation / talk to the rest of the class (or a report for the teacher, who can collect them into a guidebook) about why they like / dislike the technique.  

· Categorizing Words – To raise awareness about types of meaning.  

· Personality adjectives into ‘usually good’ and ‘usually bad’

· Cultural/language comparison

· A select list into ‘words found in speaking’ and ‘words found in writing’

· A select list into ‘words that go with ‘heavy’’ and ‘words that go with ‘strong’

· Collocation awareness

· A select list into ‘words found in literature’ and ‘words found in business’

· Field or register awareness


· Idiom translating – To highlight the differences in seemingly translatable idioms

· Start with a standard idiom vocabulary activity (e.g. matching, inferring meaning)

· Students choose one idiom they think has an equivalent in their L1

· Students work together to write a sentence/paragraph which contains this idiom

· Teacher can then start discussion on what type of situations are appropriate for this idiom. 

· Thesaurus Use – To teach students how to ‘contrast’ rather than ‘compare’ words

· Show students what a thesaurus is and how to use it (many may not know)

· Students (or teacher) choose a random ‘easy’ word – e.g. beautiful

· Choose words known to students – e.g. appealing, charming, cute, handsome

· Students and teacher discuss the differences.  

· As homework, students find example sentences (google is good for this) and report back on differences.

· Reading about language arguments – To show the changing and adapting nature of English

· E.g. William Safire article, read then discuss… use your imagination!

� One class was surprised to discover that I put ‘aggressive’ in the ‘good’ category, which lead to a discussion of the merits of aggression, and the comparison between the words ‘active’ and ‘aggressive’ – which lead to a deeper understanding of the often mis-used word ‘active’.


� I used this once with ‘to kill two birds with one stone’ and discovered that in Chinese it’s often connected with political intrigue, rather than routine tasks (as it is in English)





